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Pupil premium strategy statement 

This statement details our school’s use of pupil premium (and recovery premium for the 
2021 to 2022 academic year) funding to help improve the attainment of our 
disadvantaged pupils.  

It outlines our pupil premium strategy, how we intend to spend the funding in this 
academic year and the effect that last year’s spending of pupil premium had within our 
school. 

School overview 

Detail Data 

School name Epsom and Ewell High 
School 

Number of pupils in school  943 

Proportion (%) of pupil premium eligible pupils 18% 

Academic year/years that our current pupil premium 
strategy plan covers  

3 years 

Date this statement was published December 2021 

Date on which it will be reviewed Autumn 2022 

Statement authorised by Headteacher: James 
Newman 

Pupil premium lead Head of Recovery: Elliot 
Cole 

Governor / Trustee lead Kieran Persand 

Funding overview 

Detail Amount 

Pupil premium funding allocation this academic year £141,340 

Recovery premium funding allocation this academic year £23,107 

Pupil premium funding carried forward from previous 
years (enter £0 if not applicable) 

£0 

Total budget for this academic year 

If your school is an academy in a trust that pools this 
funding, state the amount available to your school this 
academic year 

£164,447 
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Part A: Pupil premium strategy plan 

Statement of intent 

At EEHS, our ultimate objectives for our disadvantaged students are: 

1. To ensure that all PP students participate in the academic and wider curriculum 
to the same extent as their peers.  

2. To narrow the attainment gap between disadvantaged and non-disadvantaged 
students. 

3. To achieve wellbeing for all pupils, including those who are disadvantaged. 
4. To achieve and sustain improved attendance for all pupils, particularly our 

disadvantaged pupils’ persistent absence. 
 
Common barriers to learning for disadvantaged students can include weak language 
and communication skills, lack of confidence, attendance and punctuality issues. There 
may be complex situations that prevent children from flourishing. We recognise that the 
challenges are varied and there is no ‘one size fits all’. With this in mind, we have de-
veloped a three wave (tiered) strategy that covers all aspects of pupil premium school-
ing through whole school, departmental and pastoral approaches.  
 

▪ Wave 1: school wide strategies available to all benefitting PP 
▪ Wave 2: strategies targeting PP that close the gap 
▪ Wave 3: targeted intervention for individual PP students 

As recognised by the EFF we acknowledge that ‘good teaching is the most important 
lever schools have to improve outcomes for disadvantaged students’, and we intend to 
focus heavily on developing the quality of teaching through focused CPD of teachers. 
We acknowledge the unprecedented impact that the COVID-19 pandemic has had on 
all pupils, especially disadvantaged students. This highlights the need for our strategy 
to work cohesively with our educational recovery plan Educational Recovery - EEHS.  
The key principles of our strategy: 

▪ That we promote an ethos that every student can ROAR (Be Resilient, Open 

minded, Aspirational and Reflective), regardless of disadvantage or need. 

▪ That we are an evidence-based school and that decisions should be based on 

research and data. Bespoke pathways with be provided for those who need it.  

▪ That the most effective method of addressing disadvantage is through a strong 

focus on improving teaching and learning, as advocated by the EEF. 

▪ That developing literacy of students, especially where literacy is below 

chronological age is essential so that students can access the wider curriculum. 

▪ That providing high quality pastoral and CEIAG support is vital to meet the wider 

needs of all students. 

▪ That high quality transition from KS2/KS3 is essential, especially for 

disadvantaged students, to have a positive start to secondary school.   

https://www.epsomandewellhighschool.com/1433/educational-recovery
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Challenges 

This details the key challenges to achievement that we have identified among our 
disadvantaged pupils. 

Challenge 
number 

Detail of challenge  

1 Data trends show that outcomes at the end of KS4 of the pupil premium 
student group (-0.24, 18/19) are lower than that of the non-pupil 
premium (0.26, 18/19) cohort.   

2 Our assessments and interactions with pupils suggest that 
disadvantaged pupils generally have lower reading ability as well as a 
significant vocabulary deficit. Teacher diagnostic assessments suggest 
that many pupils particularly struggle with Tier 2/3 words. This impacts 
their progress in all subjects. On entry to year 7 this year, only 33% of 
PP students were given an expected teacher assessment for English by 
their Year 6 teacher.  

3 Our assessments including wellbeing surveys and discussions with pu-
pils and families have identified social and emotional issues for many 
pupils, such as anxiety, depression (diagnosed by medical profession-
als) and low self-esteem. This is partly driven by concern about catching 
up lost learning and the lack of enrichment opportunities due to the pan-
demic. These challenges particularly affect disadvantaged pupils, includ-
ing their attainment. During the pandemic, teacher referrals for wellbeing 
support markedly increased up to 50% during the height of the most re-
cent lockdown.   

4 Our attendance data indicates that attendance among disadvantaged 
pupils has been on average 6% lower than for non-disadvantaged pu-
pils. 

Around 30% of disadvantaged pupils have been ‘persistently absent’ 
compared to 14% of their peers during that period (broadly in line with 
the national average). Our assessments and observations indicate that 
absenteeism is negatively impacting disadvantaged pupils’ progress. 

5 Through discussions with pupils and parents, we do believe that our 
pupils aspire to achieve beyond our school, however, we notice that 
disadvantaged pupils and their families have less confidence as well as 
understanding of the pathways to be successful, including the ability to 
take advantage of technology.  
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Intended outcomes  

This explains the outcomes we are aiming for by the end of our current strategy plan, 

and how we will measure whether they have been achieved. 

Intended outcome Success criteria 

Improved attainment among 
disadvantaged pupils across the 
curriculum at the end of KS4.  

2024/25 KS4 outcomes demonstrate that 
disadvantaged pupils achieve: 

▪ an average Attainment 8 score of 4.8 
▪ a narrowed Progress 8 gap from 

2019 (0.5).  

Improved vocabulary among 
disadvantaged pupils across KS3. 

 

Observations and book scrutiny 
demonstrate improved use of vocabulary 
of disadvantaged pupils across the 
curriculum. Increased word accuracy 
and speed assessments using Microsoft 
Reading Progress. 

To sustain wellbeing for all pupils, 
including those who are disadvantaged. 

Sustained high levels of wellbeing from 
2024/25 demonstrated by: 

▪ qualitative data from student voice, 
student and parent surveys, class 
charts wellbeing data and teacher 
observations. 

▪ adapted BPSD assessments show 
trend of sustained positive behaviour 
and engagement in lessons.  

▪ increase towards 70% participation in 
enrichment activities of disadvan-
taged pupils.     

To improve attendance for all pupils, 
particularly our disadvantaged pupils. PP 
attendance to be in line with national 
average. 

Sustained high attendance from 2024/25 
demonstrated by: 

▪ the overall absence rate for all pupils 
being no more than 5%, and the at-
tendance gap between disadvan-
taged pupils and their non-disadvan-
taged peers being reduced.  

▪ the percentage of all pupils who are 
persistently absent being below 10% 
and the figure among disadvantaged 
pupils being no more than 15%. 

Embedded CEIAG provision for KS3 

 

All KS3 students to have completed 

skills builder framework. Assessment 

tool shows at least expected progress 

for disadvantaged students. Through 

pupil voice and lesson observations, 

students can verbalise the eight 
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essential skills required to be prepared 

for future opportunities.   

Increase PP parents’ engagement with 
school related technology  

Attendance at parents evening for PP is 
in line with their peers by Autumn 2024. 
Increased parent usage of school apps 
including Class Chart (36% don’t use it, 
Dec21) and Study Bugs (37% don’t use 
it, Dec21).  
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Activity in this academic year 

This details how we intend to spend our pupil premium (and recovery premium funding) 

this academic year to address the challenges listed above. 

Teaching (for example, CPD, recruitment and retention) 

Budgeted cost: £59,924 

Activity Evidence that supports this 
approach 

Challenge 
number(s) 
addressed 

Employed KS2 
English specialist 
responsible for 
reading CPD 

Acquiring disciplinary literacy is key 
for students as they learn new, more 
complex concepts in each subject. 
Prioritise ‘disciplinary literacy’ across 
the curriculum, Provide targeted vo-
cabulary instruction in every subject  
and develop students’ ability to read 
complex academic texts. 

Improving Literacy in Secondary 
Schools | EEF (educationendow-
mentfoundation.org.uk) 

1, 2 

Purchase of 
standardised 
diagnostic 
assessments (CAT4). 

 

Standardised tests can provide 
reliable insights into the specific 
strengths and weaknesses of each 
pupil to help ensure they receive the 
correct additional support through 
interventions or teacher instruction: 

EEF Blog: Learning recovery and 
the role of diagnostic… | EEF (edu-
cationendowmentfoundation.org.uk) 

1, 2 

 

Targeted academic support (for example, tutoring, one-to-one support structured 

interventions)  

Budgeted cost: £37,497 

Activity Evidence that supports this approach Challenge 
number(s) 
addressed 

Learning mentor 
within WAVE 
(wellbeing/inclusion 
support) unit.  

To target pupils requiring the support 
necessary to limit the negative effect 
that external problems may have on 
academic success.  

Social and emotional learning (SEL) 
intervention to improve pupils’ decision-
making skills, interaction with others and 

1, 3, 4, 5 

https://educationendowmentfoundation.org.uk/education-evidence/guidance-reports/literacy-ks3-ks4
https://educationendowmentfoundation.org.uk/education-evidence/guidance-reports/literacy-ks3-ks4
https://educationendowmentfoundation.org.uk/education-evidence/guidance-reports/literacy-ks3-ks4
https://educationendowmentfoundation.org.uk/news/eef-blog-the-impact-of-covid-19-and-catching-up
https://educationendowmentfoundation.org.uk/news/eef-blog-the-impact-of-covid-19-and-catching-up
https://educationendowmentfoundation.org.uk/news/eef-blog-the-impact-of-covid-19-and-catching-up
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their self-management of emotions, 
rather than focusing directly on the 
academic or cognitive elements of 
learning. 

EEF Social and emotional learning 
(+4months) Social and emotional 
learning | EEF 
(educationendowmentfoundation.org.uk) 

Purchased Rapid 
Plus for pre-KS3 
readers.  

Rapid Plus is a series of finely levelled 
books and software for SEN and 
struggling readers at KS3. It utilises 
stories, topics, and a ‘grown-up’ look 
and feel to appeal to teenage readers. 
The authors extensively researched 
story topics, artwork styles and layout 
options with SENCos, TAs and students 
to find out what they wanted, and tested 
stories at every stage of development 
and production. An independent pilot 
study was run in and the results showed 
remarkable gains in both accuracy 
(+4.6months) and comprehension 
(+5.7months). 

1, 2 

Providing subject 
specific revision and 
intervention 
sessions.   

Providing specific 
revision material e.g. 
revision guides 

In house assessment data suggests that 

targeted academic intervention of grade 

4/5 students has had a significant 

impact in mocks in previous years. This 

is supported by the EEF Toolkit (2021) 

which reports that extending school day 

has an effect of +3months.  

1 

 

Wider strategies (for example, related to attendance, behaviour, wellbeing) 

Budgeted cost: £69,580 

Activity Evidence that supports this 
approach 

Challenge 
number(s) 
addressed 

Onsite Alternative 
provision (two staff)  

 

Providing whole staff 
support and CPD.   

EEF Toolkit: Behaviour interventions 
seek to improve attainment by 
reducing challenging behaviour in 
school. This entry covers 
interventions aimed at reducing a 
variety of behaviours. Both targeted 
interventions and universal 
approaches have positive overall 
effects (+ 3 months). Effect sizes 
reported by Hattie (2016) show that 
behavioural intervention 
programmes have an effect size of 

1, 3, 4, 5 

https://educationendowmentfoundation.org.uk/education-evidence/teaching-learning-toolkit/social-and-emotional-learning
https://educationendowmentfoundation.org.uk/education-evidence/teaching-learning-toolkit/social-and-emotional-learning
https://educationendowmentfoundation.org.uk/education-evidence/teaching-learning-toolkit/social-and-emotional-learning
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0.62 and specific interventions linked 
to needs has an effect size of 0.77. 
Hattie-influences ranking 

Embedding principles 
of good practice set 
out in DfE’s Improving 
School Attendance 
advice. 

Staff will get training 
and release time 
(HOYs) to develop 
and implement new 
procedures.  

The DfE guidance has been 
informed by engagement with 
schools that have significantly 
reduced persistent absence levels. 

4 

Roll out of Skills 
Builder for KS3.  

Early careers intervention. The Skills 
Builder Framework shows pupils 
how to build essential skills at every 
stage of life. Better prepared: 
Essential skills and employment 
outcomes for young people 
(skillsbuilder.org) 

1,6 

 

Total budgeted cost: £167,001 

https://visible-learning.org/wp-content/uploads/2018/03/VLPLUS-252-Influences-Hattie-ranking-DEC-2017.pdf
https://www.gov.uk/government/publications/school-attendance/framework-for-securing-full-attendance-actions-for-schools-and-local-authorities
https://www.gov.uk/government/publications/school-attendance/framework-for-securing-full-attendance-actions-for-schools-and-local-authorities
https://www.skillsbuilder.org/blog/better-prepared-essential-skills-and-employment-outcomes-for-young-people
https://www.skillsbuilder.org/blog/better-prepared-essential-skills-and-employment-outcomes-for-young-people
https://www.skillsbuilder.org/blog/better-prepared-essential-skills-and-employment-outcomes-for-young-people
https://www.skillsbuilder.org/blog/better-prepared-essential-skills-and-employment-outcomes-for-young-people
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Part B: Review of outcomes in the previous academic year 

Pupil premium strategy outcomes 

This details the impact that our pupil premium activity had on pupils in the 2020 to 2021 

academic year.  

T&L & CPD 

The impact of moving to remote learning was mitigated as much as possible through 

our use of technology and Teams being fully embedded as a core part of our teaching, 

learning, communication and collaboration. The school enabled all students to access 

not only on-line learning but also live video lessons through Teams. Training was 

provided to teachers and students on the use of remote learning technology. In many 

cases, direct technology support was provided to help students engage with remote 

learning. Significant increase in PP participation in lessons overtime, however, still only 

66% were attending lessons regularly. 

Embedded Learning Scientist 6 strategies. Focus on the knowledge as ‘building blocks’ 

to learning and progress. Staff use scientifically proven strategies in lessons to support 

knowledge retention e.g. dual coding and spaced practice. Improved retrieval evident in 

class work and lessons.  

Targeted Support 

Scholars Programme ‘The Brilliant Club’ launched, exposing students to university level 

opportunities and to raise aspirations of personal achievements. All students (41% PP) 

graduated from the programme with average progress between baseline and final 

assignment of 23%. Feedback from the students was positive with 81% believing that 

they have the academic ability to succeed at university and 73% know university is for 

people like me. 

Implemented PP departmental plans so that all staff had a shared understanding of the 

subject specific support that was in place. This raised the profile of PP students in the 

school and meant teacher could be more targeted with their support. 

Whole School Strategies 

Attendance of PP students was closely monitored, as well as increased outreach with 

parents and home visits taking place during lockdown if needed. This ensured that the 

school was fully aware of the situation of our vulnerable students. Attendance ladder 

intervention in place for ‘at risk’ PP students culminating with EWO support if required. 

AP staff were re-deployed to provide some 1:1/face to face support so all students 

could access the curriculum. Engagement rate of PP significantly increased during the 
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lockdown, however, the attendance of PP students was still well below non-PP 

students. This is still a priority for our school. 

Externally provided programmes 

Please include the names of any non-DfE programmes that you purchased in the 

previous academic year. This will help the Department for Education identify which ones 

are popular in England 

Programme Provider 

NA NA 

Service pupil premium funding (optional) 

For schools that receive this funding, you may wish to provide the following information:  

Measure Details  

How did you spend your service pupil 
premium allocation last academic year? 

NA 

What was the impact of that spending on 
service pupil premium eligible pupils? 

NA 

 

 


